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Abstract 

Writing is complex skill. It requires broad knowledge in related field, ability 
to express sentences communicatively, and ability to organize ideas 
effectively.  To have the skill, the competences in writing should be divided 
into the basic course into advance course.  Writing I course is a basic skill. 
The course provides students to deal with basic sentence structure and writing 
mechanics. When a pilot test of writing sentence is conducted, it is found that 
students  competence of predicate is only 54%. For this reason, teacher 

constructing predicate by using deductive approach. There are 27 students in 
the class. Test and observation to teacher and students are used to collect the 
data.  Two cycles are conducted. Cycle I has the achievement of 80%; cycle II 

constructing predicate is increased, since the target is set to 75% of the 
students get over 70. 

Key words
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A. Introduction 

Writing is complex skill. It requires broad knowledge in related field, ability to 
express sentences communicatively, and ability to organize ideas effectively.  First, to have 
broad knowledge, someone must read much.  By reading much, ideas will appear 
successively.  Next, those ideas then will be communicated to others in a form of 
sentences, which regard customary rules.  If the rules are not followed properly, the 
sentences tend to send confusing meaning.  The last, all ideas should be organized into 
main ideas and supporting ideas, or relevant ideas and irrelevant ideas. In this way whole 
of sentences together will carry clear message to readers. 

The description earlier makes writing skill challenging to be taught for EFL students.  
EFL students must not only require reading English book much, but also they must acquire 
the linguistic knowledge of sentences as good as native speaker.  Indeed, this is not an easy 
task for EFL students.  They struggle with the linguistic knowledge that they have learned 
before and the linguistic knowledge of English.  The sentences showing here is one 

ork in Writing I course. The course provides students todeal 
with basic sentence structure and writing mechanics. 
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This work implies that the student understands the concept of sentence, but she has 

no idea what to put into the place of predicate.  It means she understand that a sentence 
must be in SP pattern, yet when it comes to put the right words into the place of predicate, 
she cannot decide the appropriate verb. 

So far,
experiences by conducting a presentation, having individual practices, and doing peer 
editing.  However, it seems predicate is not 
satisfying.  When a pilot test of writing sentence is conducted, it is found that students 
competence of predicate is only 54%.This competence should be improved since it is a 
critical component in making sentences. If they can construct correct predicate well, it will 
help students to express ideas in clear and understandable way.  

For this reason, 
predicate by conducting classroom action research. This research is aimed to increase 

in writing I class. 

B. Literature Review 

To come to complete look of this research, it is important to review orderly the 
description of Writing I, teaching writing, and a deductive approach. 

1. Description of Writing I  

Writing I is the first course of writing series. This course is supposed to prepare the 
students to be ready with writing skill. Therefore, it only concerns on basic sentence 
structure and writing mechanics, which are critical components in early writing.  The topic 
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covers on the knowledge of phrase, clause and sentence, spelling, punctuation, type of 
sentences and parallelism.  Each topic represents basic competences that should be 
achieved by students in one semester. 

Seeing writing product from earlier students, mistakes that mostly appear are 
subject-verb agreement and tense agreement.  In general, problems seem to arise in 
predicate construction. It means the understanding of predication must be stressed before 
students learn types of sentences and apply it in a paragraph. 

2.  

Teaching writing should have two roles in its stages, writing-for-learning role and 
writing-for-writing role (Harmer, 2007, pp.31-34).  Writing-for-learning role refers to 
grammar and vocabulary development of the language.  Writing-for-writing, on the other 
hand, refers to various types of text or genre development. 

At the first role, the task should be based on real purpose on certain language use. 
The role of the writing here is to help students learn writing better, not to become better 
writer. Here is example of writing instruction. 

 Write five simple sentences describing this class.  (the focus is simple sentence) 
 Describe people activities outside. (the focus is present continuous tense) 
 
At the second role, the task should be base

future, to be a better writer.  The activity design is recommended to be based on existed 
written text. Here is example of the task. 
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Since writing is a process, both roles can be interconnected; each role supports to 
last product.  Based on this, it is reasonable to start writing task by overviewing grammar 
that is useful in target product. 

3. A Deductive Approach 

A Deductive approach is an approach which starts with the presentation of a rule 
and is followed by examples in which the rule is applied (Thornbury, 2002, p.29).  This 
approach is also called rule-driven learning. The deductive (rule-driven) approach to 
language teaching is customarily related to Grammar-Translation. The way of teaching 
grammar explicitly here is mostly avoided for language teaching since it is considered 
failed to make students practice the language naturally (Oprandy in Farrel and Jacobs, 
2010, p.6). 

for four considerations. The first three are summarised from advantages of a deductive 
approach (Thornbury, 2002, pp. 30-31) 

a. It gets straight to the point. Therefore, it is time-saving.  Many rules can be more 
simply and quickly explained than asking students to observe from examples.  

b. It respects the intelligence and maturity of adult students who have analytical 
learning style. 

c. It allows the teacher to deal with language points as they come up, rather than 
having to anticipate them and prepare for them in advance. 

d. The students of Writing I are EFL students.  It becomes common for them to make 
a sentence in the form of Bahasa Indonesia, then translate it into English.  

4.  Procedures in A Deductive Approach 

There are four procedures adapted in a deductive approach; there are cueing, rule 
explanation, examples, and checking. 

a. Cueing 
 Teacher gives the indicators of the lesson (rules that becomes the focus at the 

day). 
 Teacher shows the rules which are applied in sentences. 

b. Rule explanation 

 Teacher presents the pattern of every rule in systematic column. 
 Teacher explains the rule. 

c. Example 
 Teacher shows the application of the rules in sentences. 

 Teacher asks students to make their own example. 
d. Checking 

 Teacher asks students to have peer editing. 
 Teacher discusses stud  
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C. Research Method 

This is a classroom action research.  Classroom action research is basically a way 

practice and analyzing it in order to come to decisions about what practice should be 
applied later (Wallace in Mackey and Gass, 2005, p.216).  In this view, action research is 
an analysis undertaken by teachers which is more oriented to teacher and student 
development than it is to theory building. This classroom action research is conducted in 
Writing I Class of English Department, STKIP PGRI Banjarmasin, academic year 
2015/2016.  

The subjects are 27 students which consist of 25 female students and 2 male 
students. The model used here is in two cycles (Arikunto, 2010, p.17) Each cycle has four 
stages; that is planning, implementing (which is done twice), observing, and reflecting. 

 activities. The data collected is analysed by comparing the student 
achievement from cycle I and cycle II, comparing the average of expected activity done by 
teacher, and comparing expected activity done by students.  The research is expected 
successful if 75% of the students g

0,9  is poor; 1 1,9  is bad, 
2 2,9  is good; 3 4  is very good. 

D. Finding and Discussion 

In order to be easier to understand finding and discussion is divided into two parts, 
 

1.  

The table below show the number of student who get score over 70, the average 
score, the achievement percentage of the students from cycle I to cycle II. 

Subject 

Pilot Test Cycle I Cycle II 

Number of 
correct 

sentence 

Score 
Number of 

correct 
sentence 

Score 
Number of 

correct 
sentence 

Score 

1 10 100 10 100 10 100 

2 9 90 7 70 8 80 

3 3 30 2 20 6 60 

4 6 60 0 0 0 0 

5 9 90 8 80 8 80 

6 10 100 8 80 10 100 

7 9 90 9 90 6 60 

8 5 50 8 80 6 60 

9 7 70 8 80 10 100 

10 10 100 8 80 0 0 

11 5 50 8 80 10 100 

12 3 30 10 100 8 80 

13 4 40 7 70 8 80 
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14 10 100 9 90 10 100 

15 8 80 9 90 9 90 

16 5 50 6 60 3 30 

17 6 60 8 80 10 100 

18 3 30 6 60 7 70 

19 7 70 7 70 7 70 

20 9 90 9 90 8 80 

21 6 60 9 90 9 90 

22 5 50 6 60 4 40 

23 8 80 9 90 9 90 

24 7 70 7 70 8 80 

25 0 0 8 80 8 80 

26 0 0 9 90 9 90 

Average   60.41666667   74   72.08333333 

Attendance   24   25   24 
Number of 
students 0ver 
70   

13 
  

21 
  

19 

Percentage of 
achievement 

  
54.16666667   80.76923077   79.16666667 

Picture 1. Percentage of Achievement 

 
From the table it can be described that in cycle I, total attendance is 25 students. 

One student is absent. The numbers of students who get over 70 are 21; the students who 
get below 70 are 4 students. The average score is 74 and the achievement percentage is 
80%.  

Then in cycle II, total attendance is 24, 2 students are absent.  The number of 
students who get over 70 are 19; the students who get below 70 are 5 students.   The 
average score is 72 and the achievement percentage is 79%.If data is presented in the form 
of graph, it will look like this. 
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Picture 2.  Description of Achievement 

There are a significant increase of achievement in cycle I. Compare to pilot 
condition which has average score of 68, in cycle I the average score is 74. There is an 
increase of 6 points in average. Then while there is only 13 students get over 70 in pilot 
condition, cycle I has 21 students get over 70.  There is an addition of 8 students. It is an 
important change. Then there is an increase of 30 % achievement from only 54% of to 
80%.  It means the increase is 30% compare to pilot condition.  

Seeing the condition in cycle I, the treatment is successful to achieve the target, 
75% of students get 70.  The reflection comes into the consistency of procedure.  There is 
nothing in the procedure of activities to be changed.   

Compare to cycle I, cycle II has 2 lower score in average.  Cycle I is 74; cycle II is 
74.  There is also a decrease in student number who get over 70. Cycle I is 21; cycle II is 
19.  Automatically percentage of achievement is also decreased. Cycle I is 80%, Cycle II is 
79%.  This decrease can be explained from attendance of few students who are absent 
during the treatment. 

Subject 4 was present at the first meeting of cycle I, but he was absent at the second 
meeting of cycle I.  He was present again at the first meeting of cycle II, but he was absent 
again in cycle II.  Subject 4 is present for the whole meeting in cycle I, but she did not 
come at the second meeting in cycle II.  This absence affects the percentage of 
achievement in cycle II.  This is the reason why the percentage of achievement in cycle II 
is lower than cycle I. 

Average score
Number of 

Percentage of 
achievement

68,33

13

54,16

74,8

21

80,7772,5

19

79,16

Average score Number of students Percentage of 
achievement

Pilot Test 68,33 13 54,16

Achievement I 74,8 21 80,77

Achievement II 72,5 19 79,16

Description of Achievement

Pilot Test Achievement I Achievement II
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Somehow, even if there is a decrease of achievement percentage from cycle I to 
cycle II, the number of the percentage is still above the target, which is 75% of the students 
get over 70. It can be said that the target of the study is achieved.   

2. The accomplishment of  

cycle II in detail. 

Deductive 
Procedure 

Cycle I Cycle II 

Meeting I 
Meeting 

II 
Meeting I 

Meeting 
II 

Cueing 2 3 3 4 
Rules 3 4 4 4 
Examples 2 3 4 4 
Check 3 4 4 4 
Total 
Scales 10 14 15 16 

Average 2.5 3.5 3.75 4 
Picture 3.  Table of accomplishment 

 

In cycle I, the average of accomplishment is 2,5  and 3.5.  In cycle II,the average of 
accomplishment is 3,75 and 4. If  it is presented in a bar diagram, it will be like this. 
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teacher is still quite unsure due to getting accustomed to this procedure. At meeting II 

 
In c

and check are scaled 4 which are 
accomplished in this meeting. It is probably because at the third meeting, teacher is more 

are scaled 4 which is interpreted as very good. It shows that teacher complete all the 
procedures well. 

of teacher activities.  In other words, by following the procedures of deductive approach 
structing predicate in Writing I. 

E. Conclusion 

There is an increase of achievement from pilot test to cycle I and cycle II, 80% and 
79%.  Both achievement results are 
in applying deductive approach is in scale 4 which is interpreted very good. It means 
Deductive 
long as it is applied properly.  Then it can be recommended for other teacher to use the 
same approach if they have the same problem. 
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