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Abstract

The research aimed (1) to explore what are the psycholinguistic factors that
make speaking English more stressful in some situations than in others, (2) to
explore what strategies to overcome speaking anxiety in the classroom and (3)
to know whether there is a correlation between anxiety and speaking
ability.The research was conducted at STIBA Dinamik Banjarbaru, South
Kalimantan. The total number of the sample was 25 and the samples were
selected purposively. The data were collected by using, interview and
questionnaires (FLCAS) suggested by Horwitz and Cope (1986). The data
were then analyzed by using SPSS 15 for window into descriptive statistic
ance. The result of the research
indicate that there are two psycholinguistic factors that make speaking
English more stressful in some situations; those are communication
apprehension and a fear of negative evaluation. There are three strategies to
overcome speaking anxiety in the classroom, namely EFL teachers should
avoid direct feedback, create a friendly classroom atmosphere, and negotiate
rules and norms of classroom with the students. The correlation between
speaking anxiety and speaking achievement
anxiety in speaking English as foreign language was at low level. There was
achievement in English as a foreign language.
Key words: EFL, Classroom anxiety
INTRODUCTION
English is an international language taught from kindergarten up to high education
in all over the world depending on educational system and National curriculum in the
country. The English subject consists of four skills such as listening, speaking, reading and
writing. Many learners indicate that they are interested in developing speaking ability as a
primary goal for learning the language, this accords well with the currently accepted
communicative language teaching approach. Under communicative language teaching
approach, interaction, conversation, and language use are emphasized, rather than learning
about the language (Lightbown & Spada, 1993). But it is difficult to master English
especially in speaking in a country that does not use English for daily communication as
many factors influence it. One factor that influences the success and failure in learning and
teaching a foreign language is anxiety. Anxiety plays an important role in foreign language
lkhafaifi (2005) determined that anxiety plays an
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I always feel nervous when speaking English.I feel bad in my mind because I
make mistakes in front of my students.Sometimes I feel stupid, some people look at
me, a strange man, cannot speak well (Chandra 2010)
Such statements are commonly uttered by foreign language learners and these
statements indicate an important problem that the majority of students face in learning and
particularly speaking a second or foreign language. Many learners express their inability
and sometimes even acknowledge their failure in learning to speak a second/foreign
language. These learners may be good at learning other skills but, when it comes to
,
1986: 125).
What, then, hinders or stops them to succeed in learning a second/foreign
their language learning and performance abilities. Theorists and second language
acquisition (SLA) researchers have frequently demonstrated that these feelings of anxiety
are specifically associated with learning and speaking a second/foreign language, which
distinguishes L2/FL learning from learning other skills or subjects. Both teachers and
students are aware and generally feel strongly that anxiety is a major hurdle to be
overcome when learning to speak another language.
In her study of L2 anxiety, Von Wörde (2003) states that some of the physical
symptoms noted by her students included headaches, clammy hands, cold fingers, shaking,
sweating, pounding hearts, tears, foot tapping, and desk drumming. Von Wörde adds that
students mentioned that they expected and dreaded their nervousness days in advance of
the class, thus affecting their classroom performance.
Statement of the Problem
In learning a language as second language or foreign language, in this case is
One factor that influences the success and failure in learning and teaching language is
more advanced levels. Even highly advanced EFL learners feel anxious while learning and
particularly speaking English in some situations, both within and out of the classroom
EFL learners feel anxious while learning and particularly speaking English.
Research Questions
1. What are the psycholinguistic factors that cause language anxiety for EFL learners in
speaking English?
2. Is there any correlation with anxiety and speaking ability?
Based on the statement of the problem described above, the study intended to
investigate why EFL learners feel anxious or embarrassed while learning to speak English
Language and what influence it casts on their communication in the target language.
Specifically the study had the objective, to explore what factors or sources that make
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speaking English more stressful in some situations than in others and to know whether
there is a correlation between anxiety and speaking ability.
Significance of the Study
1. Practical Significance
Practically, this research is ultimately expected to give insight in the form of language
anxiety and information needed for language teachers in making the classroom
environment less stressful.
2. Theoretical Significance
This study is also significant to provide teachers with strategies for reducing foreign
language.
LITERATURE REVIEW
English is studied as first language, second language or foreign language. Students
who study English as first language have little difficulty in acquiring the language, while
students who study English as second or foreign language have difficulties in acquiring the
language. The success or failure in learning English is influenced by many factors; internal
and external factors. One of the internal factors is anxiety.
The study of language anxiety is not a new field. It is one of issues in acquiring
second or foreign language that attract linguists, educators and researchers to conduct
research. Since the middle of 1960s scholars have entertained the possibility that anxiety
interferes with second language learning and performance.
Phillips (1992) suggests that her students in a French class showed a moderate
negative relationship between foreign language anxiety and their oral exam grades, she
concludes that students with higher language anxiety tended to say less and to use fewer
dependent clauses and target structures than low anxiety students.
Aida (1994) had conducted a study on 96 students (56 males and 40 females) who
were enrolled in 2nd year Japanese at the University of Texas at Austin and the results of
the study revealed a moderate negative correlation between anxiety and course grade,
receive low grades.
Definition and Types of Anxiety
nsion,
apprehension, nervousness, and worry associated with an arousal of the automatic nervous
of something that happens in the nervous system.
Psychologists make distinction between three categories of anxiety: trait anxiety,
state anxiety and situation-specific anxiety. Trait anxiety, as Scovel (1978) noted, refers to
-specific anxiety
are usually experienced in relation to some particular event or situation (Brown, 2001).
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Language anxiety
As everybody knows, anxiety plays an important affective role in English as a
Foreign Language (EFL) acquisition. Anxiety could be described as feelings of
might affect learning efficacy, motivation, and self-confidence. Anxiety is also often
linked to fear that one will fail in some way: on an assignment, on a test, when speaking in
class or when communicating with foreigners.
Many students who have experienced learning a FL have expressed how stressful it
was to be in the classroom as it provoked anxiety (Horwitz et al., 1986; Price, 1991). When
learners experience moderate anxiety, they may skip classes, never volunteer, neglect to
turn in homework, avoid speaking in class, respond in a barely audible whisper, or sit in
the back of the classroom to minimize the humiliation or embarrassment of being called
upon to speak.(Cohen 1997). Furthermore, when learners experience severe anxiety, it can
be detrimental and the effect irreversible to them: they may be terrified of taking a
language course, traumatized by unsuccessful performance and achievement, and
consequently hate learning the language and choose not to study at all (Price, 1991).
Dimensions of Foreign Language Anxiety
Horwitz, horwitz and Cope (1986) described three components of foreign language
anxiety; they are communication apprehension, fear of negative evaluation and test
anxiety.
Communication Apprehension
They propose that the language student has mature thoughts and ideas but an
immature second language vocabulary in expressing thoughts and ideas. The inability to
express the ideas or to understand another person makes students feel frustration and
apprehension. Communication apprehension is a type of shyness characterized by fear of
or anxiety about communicating with other people. Difficulties in speaking in groups (oral
communication anxiety) or in public speaking, or in listening to or learning a spoken
message are all descriptions of communication apprehension.
Students who have trouble speaking in groups possibly experience greater difficulty
speaking in a foreign language class where they have little control of the communicative
situation and their performance is constantly monitored. Moreover, in addition to all the
usual concerns about oral communication, the foreign language class requires the students
to communicate using the target language, in which students do not or have less mastery.
The communication apprehension in foreign language learning derives from the personal
belief that student has difficulty in understanding others and making other students
understood. Because of this, many students are silent in a foreign language classroom.
Test Anxiety
An understanding of test anxiety is also pertinent to the discussion of foreign
of
language classrooms because of its continuous performance evaluative nature.
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Unfortunately, for highly anxious students, second/foreign languages, more than
any other academic subject, require continual evaluation by the instructor the only fluent
speaker in the class (1986: 129). It is also important to note that oral testing has the
potential to provoke both test and oral communication anxiety simultaneously in
susceptible students (1986: 127).
Fear of Negative Evaluation
Students are not sure of themselves and what they are saying, the students may feel
anxious about what other students thinking about. It occurs in students that are over
concerned with academic and personal evaluations of their performance and competence in
the target language in language learning classrooms. Teachers and peers are as if listening
to each sentence to correct mistakes. Students can experience this fear because they cannot
present themselves in the target language as fully as they can in their native language.
Horwitz et al. (1986: 127-128) believe that, although communication apprehension,
test anxiety, and fear of negative evaluation provide useful conceptual building blocks for a
description of second/foreign language anxiety, it is more than just the conglomeration of
self-perceptions, beliefs, feelings, and behaviors related to classroom language learning
anguage
Definition of Speaking
Speaking is an important aspect in language learning. By speaking, we can convey
information and ideas, and maintain social relationship by communicating with others.
According to Webster Dictionary (1984:256) speaking is to utter words, to express thought
by words, to utter speech, discourse, or narague, to talk, to make mention, to tell by
writing, to communicate ideas in any matter. Horn (1980:76) in Andriany (2004:7) implies
speaking also means to use a language in ordinary, not in singing. Above theories
emphasize that speaking is an effort to use language freely, being able to speak which puts
more emphasis on interaction, communication and understanding each other.
The writer can conclude that speaking is the ability to use the language in ordinary
way by speech. It is not only matter of transferring some messages to other person but is
also communication, which needs more than one person to communicate with. In learning
English, the main goal is to able to speak well so they can use it in communication.
Speaking skill believed as important aspect to be success in English speaking.
Research Method
The methods applied in this research can be classified into two categories, as
follow:
a. Library research
This refers to the finding and collecting some information or inputs from
various kinds of references that have close relationship with the thesis. They are
of great help for writer in getting some insights concerning the theoretical bases
or literature reviews underlying the writing of my thesis.
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b. Field research
Field research refers to more practical activities to collect the basic and original
data. This was done by distributing questionnaires for the students and
conducting interview.
The population was all students at STIBA Dinamik Banjarbaru, South Kalimantan
consisting of second semester, forth semester and six semesters. There were 87 students,
53 female students and 34 male students. The total number of the sample was 25 students
at forth semesters, consisting of 17 female students and 8 male students, their age ranged
between eighteen and nineteen. The writer chose forth semesters because it was a transition
period from third semester to focused study in forth semesters. The students were expected
to be anxious in this semester because the lessons are difficult. Therefore, the sample
technique used was purposive sampling.
The research was conducted in April 2010 and carried out at STIBA Dinamik
Banjarbaru South Kalimantan. The data were analyzed in May- June 2010.
Research Instrument
To collect the data, writer applied two kinds of instruments, they are interview and
questionnaires. The interview intended to find out information from the students
concerning the cause anxiety, the interview lasted approximately 5 minutes. The
Foreign Language Classroom Anxiety Scale (FLCAS) was used while to collect data of
examination scores. The interview and questionnaire were translated into Bahasa Indonesia
to make it easy for students to understand.
Foreign Language Classroom Anxiety Scale (FLCAS) tested on three dimensions
anxiety. It was a five point likert scale questionnaire, ranging from strongly agree ( sangat
setuju) to strongly disagree (sangat tidak setuju). The scale used range from one (1) for low
to five (5) for high. Strongly agree (sangat setuju) was coded by (5) and strongly disagree
(sangat tidak setuju) was coded by (1). The questionnaire consisted of 33 questions. Fifteen
items we
fear of negative evaluation; they were items number 2, 3, 5, 6, 7, 17, 19, 20, 26. And nine
items were to measure students test anxiety, the numbers were 8, 10, 12, 16, 21, 22, 25, 28,
and 33.
Data Analysis
The interview data was analyzed and interpreted following the grounded theory
Grounded theory (GT) is a systematic qualitative research methodology in the social
sciences emphasizing generation of theory from data in the process of conducting research;
the first step is data collection, through a variety of methods. From the data collected, the
key points are marked with a series of codes, which are extracted from the text. The codes
are grouped into similar concepts in order to make them more workable. From these
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concepts, categories are formed, which are the basis for the creation of a theory, or a
reverse engineered hypothesis. (Wikipedia, the free encyclopedia).The questionnaire data
was analyzed using the SPSS -12 (statistical Package for the Social Science). Frequency
counts and means scores were used to report the data and findings to describe the
correlation.
FINDINGS AND DISCUSSION
Cognitive and Linguistic Factors Related to Classroom Procedure
1. Formal Classroom Environment
Similar to the findings of Tanv
students at STIBA Dinamik Banjarbaru indeed had the feeling of anxiety in their English
classrooms, they view the classroom a place where their mistakes are noticed. With regard
to this issue, a student expressed
some students expressed ,They say they are worried they will make a mistake, look
about others looking at them or being the center of attention. The results showed that, such
expressions of the fear of being negatively evaluated under formal classroom environments
and, in English classrooms where much communication is needed, college students are
more anxious than in other classes.
2. Presentation in the Classroom and Fear of Making Mistakes
Many EFL students in STIBA Dinamik Banjarbaru, South Kalimantan seldom
enjoy themselves in an English language classroom. The tense atmosphere in the
classroom makes them nervous, giving a short talk or presentation in the class has also
been reported to be highly anxiety inducing. All the participants agreed that speaking in
in class maybe I stand up and do the
presentation, I usually feel nervous and I lose th
. Students who are very
anxious when presentation in the class may lead to avoiding certain courses or even majors
where oral presentations are required, never speaking in class, Students who are very
anxious when speaking in the class may sometimes also avoid social events., the study is
supported by Kock and Terrell (1991), who found that a large number of their subjects
considered oral presentation as the most anxiety-provoking activity in the class.
As the result of the fear of making mistakes, some learners expressed that speaking
in the class, you
Students feel
anxious while performing a simple task in class, for example one learner say
I may make mistake in the class, and I start to panic when I have to speak without
3. Self-

-

The main goal in learning English is to speak English fluently. To communicate in
English needs confident that is reflected through our general self concept. Language
learners hold a set of beliefs concerning language learning and these beliefs may influence
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the ways they learn, Language learners self-perception of target language ability is one of
the important factors which may affect acquisition of the language. Anxiety is one of the
most negatively affective variables which prevent learners from successfully learning a
Foreign Language, it makes language learners nervous and afraid. After data was collected,
I found that self confidence is a potential source of language anxiety especially in
good, becaus
speaking activities because they believed that they were not good at speaking.
Consequently, they feared that their fellow students would evaluate them negatively. As
one of them said:

Linguistic Difficulties
In learning English, the main goal is to able to speak well so they can use it in
communication. Speaking skill believed as important aspect to be success in English
speaking. The success of learning English can be seen and measured from their
performance in speaking and how well they present their English in communication. To be
success in English speaking, learners should master the linguistic aspect and posses the
non-linguistic aspect. They both correlate each other. So, English speaking ability here not
only focuses on the knowledge of language that the learners have, but also focuses on the
personality dimension that will affect them in presenting their knowledge of English and
they know how and when to present it.
Pronunciation
In this study, pronunciation appeared to be a big cause of stress for learners at
STIBA Dinamik Banjarbaru, because in daily life they speak Banjarese to parents, families
and friends , they stay around the region of Banjarmasin, Banjarbaru and Martapura for
more than 16 years. One the difficulties is to pronounce English phonemes whose features
and distributions do not exist in Banjarese Sound system. One student remarked,
worried about my pronunciation when I talk to foreigners for example: when I
Vocabulary
defined as all the words that a person knows or uses, all the words in a particular language,
this study covers the selection and the use of varied words that used by students. In short,
the writer concluded that vocabulary is a total number of words which has meaning in a
particular language which is necessary for students to use in speaking and writing. After
data was collected, we found that all of the students were experiencing English language
speaking anxiety as a result of a lack of vocabulary. Sample comment:
I always feel nervous speaking English because I do not have enough
vocabulary
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Structure
as the rules in language for changing the form of words and joining them into sentences, a
English works in communicating ideas. Ideas are generally expressed in sentences.
Sentences are made by grouping and arranging words. Therefore, grammar is also the
study of words in sentences. Structure in this study covers the appropriateness of using
words correctly in sentences orally. The writer concluded that grammar is the way of
language works through words in speaking or writing so a language will be understood
clearly. In STIBA Dinamik Banjarbaru, grammar has been found to be another sources
t to speak, I am not sure which
Conclusion
Based on the findings and discussion of the study above, the writer draws some
conclusions such as follows:
1. From the study found two sources that causes speaking anxiety in STIBA Dinamik
Banjarbaru, South Kalimantan, they are :
a. Communication apprehension for example formal classroom environment and
presentation in the classroom, in this study indicated college students at STIBA
Dinamik Banjarbaru indeed had the feeling of anxiety in their English
classroom and giving a short talk or presentation.
b. Fear of negative evaluation for example fears of making mistakes in
vocabulary, pronunciation and grammar, which were commonly thought to
impede the fluency of the ESL/EFL learners and hence, were perceived to be
major obstacles in achieving the desired performance goals in English language
2. Referring to the correlation between anxiety and speaking achievement the results of
e at
four semesters STIBA Dinamik Banjarbaru South Kalimantan was at low level. There
speaking achievement in English as a foreign language.
Suggestions
1. Teachers not only
in speaking skill but they also assist them to overcome their feelings of unease and
discomfort
2. The teacher should always create the learning context that is less stressful for reducing
f
target language.
3. For further studies, the writer suggests that the research should be conducted in a
bigger population from several universities in order to obtain the purposive samples.
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