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Abstract 

Successful language learning involves not only knowledge of the form of 
language, but also the function and purposes that a language serves in 
different communicative setting. In consonance with that issue, it is important 
for students to experience learning which is meaningful. Hence, it 
responsibility to promoting intrinsic motivation, heightening their 
self-esteem, creating caring and altruistic relationships and lowering activity 
and prejudice to engage them in such meaningful learning activities. 

achieve the goals. By practicing Lesson study, teachers can work with 
colleagues to help each other and learn from both instructional materials and 
from practice and provide a need to make offer 
ideas, questions, and challenges as well. 

Key words: CTL, Cooperative Learning, Teaching Short Functional Text, 
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1. INTRODUCTION 

Based on Decree of Minister of Education and Culture Number 54 Year 2013, 
students are expected to reach a qualification named Graduate Competence Standard 
(SKL) which covers three aspects of attitude, knowledge, and skill. Graduate Competence 
Standard (SKL) then underpins the development of other standards (Content, Process, 
Assessment, Teacher and Staffs, Facilities, Management, and Funding). As mentioned in 
Decree of Minister of Education and Culture Number 68 Year 2014, for English lesson, 
eight grader student of Junior High School is demanded to reach four core competences 
and thirty eight basic competences. Two of basic competences to be achieved are: (1) 
understanding social function, text structure and language feature of specific text about 
short message, announcement and notice by giving and asking for information related to 
school activities based on the context and (2) composing short and simple text of short 
message, announcement and notice with regard to its social function, text structure, 
language feature and context. 

To reach the competences mentioned above, the process of teaching learning in the 
classroom plays a pivotal role in determining the success. Regarding the process of 
teaching learning, it is important for teacher to prepare the lesson plan as a plan as well as 
guidance for them to teach effectively and efficiently. This is in consonant with what 
Brown (2007: 167) states about lesson planning. There are several important things to be 
taken as the considerations for teacher during designing a lesson plan. It deals with the 
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curriculum content including core competences and basic competences to be achieved, 
selected materials to be delivered, approach and strategy to be employed, media to be used, 
and kinds of assessment to be implemented.  

This paper reflects on personal experience in teaching English in Junior High 
School, particularly presents the deliberations and principles in designing a lesson plan 
based on Curriculum 2013, especially teaching short functional text (notice) for eight 
grader of Junior High School using Contextual Teaching Learning (CTL) and Cooperative 
Learning escorted by Lesson Study practice. Regarding the Lesson Study practice, some 
findings are beneficial for teachers as input for self-reflection of the way they teach 
English as well as being one way of professional development. Although individual 
teachers may reflect on and improve their practice, there are few occasions to converse 
with colleagues about what they discover about teaching and learning (Cerbin& Kopp, 
2006). Colleagues can help each other learn from both instructional materials and from 

and challenges as well (Lynn, Eylon, and Davis, 2004 in Lewis, et al, 2012). Through the 
principle of collegialities, teachers are expected to have positive attitude, not only at the 
moment of open class but also in their daily teaching.  

2. THEORETICAL BASIS 

Scientific Approach in Curriculum 2013 

Since the default curriculum is Curriculum 2013 which suggests the 
implementation of Scientific Approach in the teaching learning process, it should be clear 
that scientific approach-based learning process refer to scientific method which is 
characterized by the emphasis on observational dimension, discovery process, and the 
confirmation about the fact. Scientific Approach in Curriculum 2013 covers three domains: 
attitude, knowledge, and skill. Attitude domain covers the substance of material in order to 
make the stud

 
Based on the Decree of Minister of Education and Culture Number 103 Year 2014, 

there are six steps in the learning process using Scientific Approach namely observing, 
questioning, collecting information, associating, communicating and creating. Formerly, 
scientific-based approach teaching learning is usually implemented in science and math 
subjects, but it is not possible to implement it in language teaching. In observing, the 

they are expected to find any information. The next step is questioning, in which the 
students are allowed to raise questions as much as possible to the teacher and friends. By 

are also expected to build up their critical thinking toward certain issues. In the next step, 
collecting information, the students collect any information from various learning sources. 
The students can read other books, observe deeper, interview the spoke man and do 
experiments. Having finished collecting information, in associating, the students process 
all information they have gotten in the previous steps. The process is intended to deepen 
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the comprehension and to crosscheck the information from different sources. After that, 
they are asked to share and communicate what they have learned in written or oral form. 
At last, the step is called creating. In this step, the students are expected to be able to create 
or to produce a work. 

Teaching Short Functional Text 

Short functional text may be seen as easy material since the students can meet the 
text in their daily life. Allen (2005:56) cited in Ramadhani & Isyam (2013: 105) points out 
that functional texts are structured to help readers get somewhere or accomplish a task. It is 
a short text with specific information that has social function to inform something. 
Examples of short functional text might include announcement, short message, 
advertisement, label, sign, notice, invitation, brochure and the other short texts. Short 
functional texts are usually characterized by (a) the use of clear, simple, and concise 
sentences. (b) pictures or symbols, and (c) the use of particular words or letters. As the 
choosen topic, notice is defined as advanced notification or warning which has aim to give 
information, instruction or warning. It is easily found in public places such as restaurat, 
supermaket, hospitas, airport, etc. 

Since the focus skill on reading, the teacher needs to facilitate the materials that 
Regarding the process of selecting material, Rivers (1987: 44) 

recommends authentic reading material to be used for some reasons. It will bring the 
students to engange in into the text in order to meet actual communication needs and 
experience them in using the language authentically in meaningful situation rather than for 
practicing the knowledge of grammar. Thus, the students are expected to do more than just 
read the short functional text. As the readers, they not only able to acquire the message of 
the text but also compose a text by relating the information given with their prior 
knowledge and experience.    

The teacher has to prepare the lesson plan that represents the steps which take place 
in one meeting. The teaching-learning materials should be relevant to competencies needed 

-learning process is conducted as 
student-centered learning through contextual teaching learning approach. 

Contextual Teaching Learning 

It is important for students to experience learning which is meaningful. It means 
that the process of learning in the classroom should meet their daily life or daily 

te a meaningful learning 
environment in which students are fully engaged to use their prior knowledge or to relate 
their former knowledge and experience with the new ones. In accordance with the issue, a 
strategy is proposed by experts namely Contextual Teaching and Learning (CTL).  It is 
promoted as the alternative for the new learning strategy which emphasize the learning 

not memorizing the knowledge and teaching is interpreted 
as an activity of inquiring process not only transferring knowledge to the students. 
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Additionally, Berns and Errickson (2001) state that contextual teaching and 
learning is a conception of teaching and learning that helps teachers relate subject matter 
content to real world situations and motivates students to make connections between 
knowledge and its applications to their lives as family members, citizens, and workers and 
engage in the hard work that learning requires. This concept is established from John 

theory. He believes that school and education should be 
rooted in the experiences of the child since the authentic knowledge can be achieved only 
through direct experience (cited in Lucian, 2011: 87). 

Based on some assumptions about the concept underpins it, Contextual Teaching 
and Learning have seven pillars namely constructivism, inquiry, questioning, learning 
community, modelling, reflection and authentic assessment (Sanjaya, 2006: 264-268).  
Those seven pillars then become the basis of the implementation of CTL in the process of 
teaching and learning in the classroom.    

Cooperative Learning   

As students work together in pairs and group, they share information and come to 
Cooperative learning strategy has been employed to a broad variety of 

content areas at all levels. As a pedagogical technique, it could be implemented in a large 
classroom with heterogenous learners. It is supported by  Adams and Hamm (1994 as cited 
in Tsay and Brady, 2010: 79) that interaction with others enables students to make sense of 
what they are learning as they become responsible for formulating and discussing the task 
with their peers. Oxford (1997 as cited in Brown, 2001: 53) states that advantages of 
cooperative learning lie on such factors as promoting intrinsic motivation, heightening self-
esteem, creating caring and altruistic relationships and lowering activity and prejudice.  

Meanwhile, Kagan & Kagan (2009: 12.2) states that positive interdependence 
constitutes the most well-established principle in the study of cooperation. When there is a 
positive correlation among outcomes, participants almost certainly work together. They 
cooperate, help each other and encourage each other. There are number of ways teacher 
can create positive interdependence in the classroom. One of them focuses on creating 
interdependent tasks.  

This lesson plan employs one of Cooperative Learning strategies. As one of tasks 
chosen in this lesson plan is composing text (notice) by using right information and right 
sentence pattern, the students are asked to do the task in group. After completing the tasks, 
they walk around the class to 
have to correct 
critical thinking
on some criteria and standards, which is categorized as high order thinking (Anderson & 
Krathwohl, 2001). 

Lesson Study 

According to Lewis (2002) as cited in Syamsuri and Ibrohim (2008:27), the idea of 
Lesson Study is actually simple; if a teacher wants to develop their teaching quality, one 
thing they can do is collaborating with other teachers to plan, observe, and do reflection 
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toward the process of teaching-learning. In line with this idea, Hendayana et. al (2007) as 
cited in Suratno and Iskandar (2010:41-42) give definition in the Indonesian context as a 
model of professional development for educators by examining teaching and learning 
activities collaboratively and continually, based on the principles of collegiality and 
mutual-learning to develop a learning community among educators. 

Lesson Study, moreover, is defined as an on-going cycle of professional 
development in which teachers work together in a team to plan a unit of study based on 
learning goals, teach the lesson while collecting data on student learning, discuss and 
revise the lesson, and re-teach the lesson with the modifications that were made based on 
the findings from the prior lesson plan (Fernandez, 2002; Lewis, 2002; Yoshida, 1999 in 
Sickle, 2011). 

According to Lewis (2002) in Susilo, et al (2011), Lesson Study is not only 

Lewis depicts the processes, as: (1) bring the standards of the education goal into reality in 
the classroom, (2) encourage data-based restitution,  

 
In Indonesian context, the introduction and practice of Lesson Study is simplified 

into three processes in order to make it simpler and easier to be done (Syamsuri and 
Ibrohim, 2008: 52). Those three processes are: (1) Plan, (2) Do, and (3) See. The activities 
of those three steps can be seen in figure 1.1 

        
Figure 1.1 Lesson Study cycle in Indonesia 

 

3. THE DEVELOPMENT OF LESSON PLAN 

To make a good lesson plan, teacher works with his/ her colleagues. Here, the 
principle of Lesson Study is employed. In Plan, teachers start to make a planning about the 
research lesson, started with the analysis of curriculum, composing the lesson plan and the 

tion plan. 
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According to Susilo, et al (2011), Plan is intended to produce a lesson plan which is 
 

Core Competence, Basic Competence, and Indicators 

There are four core competences cover spiritual, social, knowledge and skill 
aspects. The core competences are elaborated into some basic competences. In developing 
lesson plan, Basic Competence is pivotal. It underpins the determination of indicators, 
teaching scenario, material, media used and assessment. In this lesson plan, Basic 
Competence 3.12 and 4.12 from Curriculum 2013 are taken.  

understanding social function, text structure and 
language feature of specific text about short message, announcement and notice by giving 
and asking for information 
competence is expanded into seven indicators: (1) determining the social function of text 
by giving and asking for information related to school activities based on the context used, 
(2) identifying the text structure of notice by giving and asking for information related to 
school activities based on the context used, (3) identifying the sentence pattern of notice by 
giving and asking for information related to school activities based on the context used, (4) 
identifying the vocabularies used in notice by giving and asking for information related to 
school activities based on the context used, (5) stating explicit information from notice in 
written form, (6) stating implicit information from notice in written form and (7) answering 
questions about notice in written form using the right sentence pattern. 

writing short and simple text of short message, 
announcement and notice with regard to its social function, text structure, language feature 

two indicators: (1) composing notice 
contains right information using right sentence pattern and (2) correcting mistakes of 

 

Teaching Scenario 

In implementing the prepared lesson plan, the second step of Lesson Study is done. 
Here, one of the teachers is determined to be a model teacher. Other teachers work as 
observers to observe the teaching learning process and to see how effective the lesson plan 
is. The observation should be focused on the student ies, such as interaction of 
student-teacher, student-student, as well the students and the teaching material. That is why 
the observers stand on the proper site from where it is possible for them to observe the 

they do not get invol  
The learning activities comprise three stages. The first stage is opening, the second 

is the main activities, and the third is closing. In these stages, Contextual Teaching 
Learning (CTL) and Cooperative Learning are employed. Media is also used to ease the 
process of teaching learning. All the stages can be described in details as follows: 

In opening stage, the activities involve greeting, apperception and elucidation of 
competence to be achieved. The teacher assures that the students understand fully about the 
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material they are going to learn. The teacher also reminds them of last lesson to evaluate 
their understanding.   

The six steps of Scientific Approach (SA) are applied as main activities. They are 
Observing, Questioning, Experimenting, Associating, Networking/ communicating and 
Creating. In the first step namely observing, student are asked to pay attention to examples 
of notice on slide which is quite familiar with their daily life. Then, in questioning, they are 
motivated to discuss with their friends and the teacher about the texts. After that, they work 
in pairs to collect information from book and other text examples given by the teacher. 
They identify the text regarding its social function, text structure, vocabulary used and 
sentence pattern. They also practice to arrange sentences for notice used. In associating 
step, the students work in groups to find other examples of notice around the school 
environment such as library, laboratory, toilet, park, etc. They have to take notes about the 
findings. As they found the notices, they share their findings to their friends in the 
classroom. At last, for creating step, the teacher asks them to work in group to compose a 
notice based on prompt given by the teacher. 

The last stage is closing, in which the teacher encourage the students to review, 
give feedback, and enforcement about the learning process. Teacher may also explain 
about the plan for next meeting agenda. 

Assessment  

As the core competence covers aspects of attitude, knowledge and skill, the 
assessment used in this lesson plan also consists of those aspects namely attitude 
assessment (spiritual and social), knowledge assessment and skill assessment. One thing 
supports the development of assessment in this lesson plan is the Decree of Minister of 
Education and Culture Number 104 Year 2014 about Assessment Standards.  

For attitude assessment, there are two kinds of assessment namely spiritual and 
social assessment. The technic for spiritual assessment is using written assessment in form 
of questionnaires. Meanwhile, for social assessment, the teacher uses peer assessment in 
form of Peer Assessment shee  final scores are 
counted and then converted into modus score (2-4) and predicate (Sangat Baik (SB), Baik 
(B), and Cukup (C)). 

instrument used for knowledge assessment, the indicators of assessment are defined. 
Indicators of assessment are determined based on basic competence and competence 
achievement indicators. Based on basic competences and competence achievement 
indicators mentioned above (basic competence 3.12 and indicators 3.12.1-3.12.7), the 
focused skills are reading, thus the indicators of assessment are: (1) finding information 
from text by answering questions about the text and (2) answering multiple choice 
questions based on the text. The rubric and scoring guide are prepared as guidance in 
giving scores to the students. The scores then converted into: (1) modus score (2-4) and 
predicate (Sangat Baik (SB), Baik (B) and Cukup (C)) and (2) average score (2,17-4,00) 
and predicate (C+, B-, B, B+, A- and A). 
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the instrument used, the procedures done are almost the same with the process of assessing 
knowledge skills. Hence, based on basic competence (4.12) and competence achievement 
indicators (4.12.1 and 4.12.2), it can be defined the indicators: (1) composing written text 
(notice) using proper vocabularies and sentence pattern based on the prompt given by the 
teacher. The scores then converted into: (1) modus score (2-4) and predicate (Sangat Baik 
(SB), Baik (B) and Cukup (C)) and (2) average score (2,17-4,00) and predicate (C+, B-, B, 
B+, A- and A).  

 

 

4. FINDINGS AND DISCUSSIONS 

After the teaching learning process done, the last step of Lesson Study is 
See/Reflection. In See/Reflection, what the teachers done is discussing all the findings 

the solution for the next plan. In this step, the discussion is not focused on how the model 
 

Reflection is necessary for teachers, as t
factors affecting the success and effectiveness in teaching and learning process. They need 
a complete consideration and understanding about what happen in the classroom. The 
understanding includes self-reflection of their teaching, evaluation of their outcome, 
problem identification and problem solving. They also need to reflect on the specific 
necessities, desires, situation, and processes of learning and teaching (Kumaravadivelu, 
2003: 11).  

The reflection starts with presentation from the model teacher. In this session, the 
model teacher conveys her personal experience in teaching/implementing lesson plan. She 
admits that generally the teaching learning process runs well, all the steps in the lesson 
plan are done, and most of students actively engaged in the teaching learning activities. On 
the other hand, she also admits that the activities do not match with the time allocation. 
This problem happens regarding the ruthless time management. 

In the next session, the observers give their comment related to the process of 
of the students are engaged in 

 explanation, work actively in both individual 
and group tasks. They finish the worksheet in the process of teaching learning and 
assessment. They are also involved in the use of available media.  

In the observing step, it can be seen that the students are quite familiar with the 
notices showed on the slide. In Contextual Teaching and Learning practice, t
role is to explore, investigate, validate, and discuss (Souders, 1999 as cited in Smith, 
2010). As they have prior knowledge, they will be easier to explore it. This means that 
contextual teaching learning is plausible to done for any selected materials and any 
situations. 
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In the next steps, there is no problem found re
teaching learning activities. They learn actively both individually or in group and 
following all the instructions respectively. A suggestion comes from the observer is that 
the teacher should get closer to the students to check their activity and help them if they 
have problems to ask. This is in line with what Harmer (2007: 25) states that on a 
particular occasion, a teacher needs to play a role as a prompting agent; they need to 
encourage the class to move forward as well as to provide necessary learning 
circumstances that will enable the class to take the benefits of the efforts 

5. CONCLUSION 

Successful learning is started from a well-prepared lesson plan. Teacher should 
provide the students a meaningful learning environment in which they can explore their 
knowledge and ability, relate former knowledge with the new ones and cooperate with 
others.  Construct a conducive environment is important for teacher to encourage the 
students to identify their own strengths and weaknesses, so they can engange in into some 
strategies to develop their knowledge. Additionally, building character is an important 
thing to be taken into consideration. Teaching learning activities and strategy used should 
be able to ess of having good attitude as well as good knowledge and 
skill. 
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